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good starting point. It will give you a solid basis and will provide opportuni;ties for
you to practice and evaluate different techniques.

1. lgnore the Offender

Often students act out just to gauge the teacher’s response. If you are easily upset
flustered, or angered, they will take advantage of your short fuse. On thy ph ’
hand, if you ignore mild misbehavior, it will often go away. . Foner
A student may whisper the F-word under her breath, for example, just to see if

she can make you blush or yell. If you pointedly ignore the behavior, the student

may get the message. If she does not, then you have many options d; endin .
the student. This approach sends a new, stronger message: this is ,m l?;la o,
~and I will decide when and how I respond to student behavior. oo

2. Send Nonverbal Messages

We all respond to body language. In fact, most students of human behavior a

that 80 percent of our communications are nonverbal. Take advantage of ?Ile'e
powerful tool by using eye contact, changes in your voice and posturegan{; N
tures and movements to alert students that they are approaching a daI; er re.
Above all, keep moving. Teachers who rove around their rooms ex erf'; ZOIfle.
fewer behavior problems because students automatically react to the I:iistl::cC: b:r

tween fl;hem and the teacher. If this distance changes at random, students are much
more likely to monitor their own behavior.

3. Drop a Behavior Card

Because so many students are visual or kinesthetic learners, they may not re-

spond to verba.l requests. Or they may forget a few seconds after you have r):eminded

them to ‘be quiet or sit down. Using colorful index cards that you can easily 1

and retrieve in class, create some behavior cards. e
For young students, write this message:

Stop and think.
You need to be more polite.
I will talk to you about this later.

For older students, write this message:
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Your present behavior is not acceptable.
Please be more polite.
Return this card to me—in person—after class.

When a student begins to disrupt your class, walk past and drop a card on his
or her desk. In most cases the student will stop the current behavior. Leaving the
card on the desk serves as a visual reminder for students who tend to forget. Col-
lect the cards after class if you teach multiple subjects or at the end of an activity
with younger children. When you collect the cards, thank the students for choos-
ing to behave and cooperate. (If you drop a card and the student ignores it or

throws it on the floor, see the next step.)

4. Have a Quick Chat

If nonverbal signals and behavior cards fail to motivate your student, ask him or
her to step outside the room. Don’t worry about the other students. They will be
interested in seeing what happens, and although they may make a little noise while
you are in the hallway, they will be quiet when you return. (If a student becomes
nosey and asks questions, invite that student to step outside. He may decline the
invitation, but if he does step outside, out of curiosity or belligerence, treat him
the same as your original disrupter.)

Ask your student if there is a reason for his or her disruptive, defiant, or disre-
spectful behavior. If there is and it’s reasonable, figure out a way to address it. If
the student can’t offer a reason, ask the student if you have somehow offended or
insulted him or her. If you have, apologize and offer to shake hands. If you haven't,
tell the student that it is time to think. Here’s the warning speech I make (you may
choose to change the wording for younger students, but the gist of the message

should be the same):

kS

You have the right to fail my class. If you truly want to fail, then I
would like you to put that desire into writing and sign it so that I can
keep it in my file to show you and your parents in the future if you
question your grade. If you don’t like the activity I have assigned, I'm
sorry; but I am the teacher, and I chose that assignment because I be-
lieve it will teach important information and skills. You dor’t have to
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do lthe assignment. You have the right to sit and
truly don’
y don't want to do the work, but you do not have the right to in

terrupt my teachin
& stop anybody else from learn;
S ti : . arning, or wast .
body’s time with obnoxious disruptive behavior. : sevey

quietly vegetate if you

Ask the student if he or sh
e feels ready to come b
so, shak ] e back to class and
shake hands and get back to business. If not, it’s time for the next(:tmperate. !
ep.

5. Take a Time-Out

o ou i
m be a more successfyl student and person. Remind him tl):at i? ;eetzi]ng tf(:' o
s off, you

will have t ;
- l:do ;‘:l:r (lium to the office as being truant and then the matter is out of
§. Il he doesn’t run off and doesyy’ outo
t talk to you, [
se¢ what ha . you, let the matter dro
dent n ppens the following day. Often students will pretend the enti pand
ever happened. You can then do the same € entire inci-

6. Call the Culprit

lng g >

“You know who this is?” | asked.
Yes,” he whispered.

“ITwa ' i i
e :, very disappointed in your behavior today;” I said. “| like you, but 1 d
a i l , |
Y You acted. It was very annoying, and it disrupted my teaching. It’s (i)nr;t

portant to me to be 4 good teach
€A1y e er. I don’t .
All right,” he said. want you to do that again. All right?”

He never whistled again,
behavior. In most cases thos

and junior answered

. . .
n(}i}I began calling students directly to discuss their
e
pacents, beans oo f:, e(r):e csllslwere much more effective than calls to
cntirely responsible for thej i
eir behavior, Often
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when the student behavior improved, I did call the parents—to tell them how
much I enjoyed having their child in my class.

7. Sign a Contract
Just as behavior cards serve as an effective visual reminder to students who forget

verbal instructions, student contracts serve as effective written reminders to stu-
dents who have promised to cooperate. Your contract doesn’t have to be elaborate,
and it doest’t have to be a form. Some teachers use a form on school letterhead to
make the contract look official; all they have to do is fill in the blanks, Other teach-
ers ask the student to write out an agreement about what behaviors will improve
and what consequences the student will suffer if he or she breaks the contract.
Just as positive reinforcement produces quicker and more lasting results in behav-
jor, positively stated contracts result in quicker cooperation and a better relation-
ship between student and teacher. Instead of listing things the student won’t do, list
things the student will do. And if possible, incorporate some reward—not a bribe—
but something such as, if the student does not break this contract for thirty (or sixty)
days, the student will earn ten points for good conduct and this contract becomes null
and void. Think about how much more responsive you would be if a traffic officer
gave you thirty days to prove you could drive safely instead of issuing you a ticket.

8. Send for Reinforcements
Sometimes even the best teacher meets an immovable student. If the first seven steps

fail, and the student still causes major disruptions, don’t waste time blaming your-
self. Clearly, the problem is bigger than a simple personality clash or routine mis-
behavior. Send for reinforcements. Call security to escort the stubborn student to
the principal’s office. Meet with your principal and ask for suggestions and support.
Call parents and request a conference. If parents or guardians are unhelpful or a key
element in the student’s problem, see if you can find an adult relative, such as an
aunt or uncle. Check with the bus driver and your school security personnel to see
if they have managed to create a good relationship with the student. Talk to your
school counselors and psychologists and ask them to talk to the student and sug-
gest alternative approaches for you to try. Ask a coach to counsel the student. If your
community has a mentor program, see if the student has a mentor. If not, put in an
emergency request. (And if your school doesn’t have a mentor program, write a let-
ter to the editor of your local newspaper and ask community organizations and

businesses to sponsor a mentor program.)
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9. Request a Transfer

If your school is large enough to have another teacher at the same level, see if that
teacher would be willing to accept the student as a transfer into his or her class (of
course, you and the other teacher can’t make th

is transfer yourselves, but if both
teachers agree, the office will be much more likely to cooperate with your request).

At small schools where a transfer js Not an option, you may be able to find a fel-
low teacher who also has a problem student. Offer to switch students for a speci-
fied period of time each day, to give yourselves and students a break from each other.

10. Remove the Perpetrator

You may be stuck with an incorrig
school with limited options,
ence in the community,

ible student for any number of reasons: a small
lack of administrative support, undue parental influ-
inflexible guidelines from your local school board. If you

nue and a student continues to disrupt your teaching and
» then you need to remove th
room-—unofficially. I have used this method succ

ommended it to other desperate teachers,
First, create an assignment folder for

hext two or three assignments that you intend to complete during class and a brief
but complete description of any special

activities or projects, Next, talk to your
school librarian and ask whether you may send a student to do independent work
as long as that student does not misbeh

ave in the library. If the librarian agrees,
explain that you will give the student a pass each day and that the student is to ask
the librarian to sign the pass and indicate the time that the students enters and
leaves the library. (In schools with no library or no cooperative librarian, find a
counselor, coach, administrator, or teach

er who can supervise the student and agree
on a time period and location for this experiment. If no other location is available,

oor and have the student sit outside and do

wanders off, he is now in violation of your
school policy, and you must refer him to the appropriate office.)

Do not make any preface or provide any warning. Simply call your student aside,
hand him the folder, and explain that he will be completing his work independently.
Provide an instruction sheet that states your expectations about conduct in the
library, the procedure for getting his passes signed, and his responsibility for re-
turning the completed work to you at the end of the class period each day. Do not

other students’ learning ¢ student from your class-

essfully myself, and I have rec-
who report that it worked for them,
your troublesome student. Include the
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argue with the student. Hand him the folder, show him the door, ;hu‘:i thet d;)aclz
and teach the students who cooperate. If your troublesome. Stllldt.!nt ecides h(; e
a vacation, simply fill out the proper reports an.d let th.e dlS(.lelll'le sysltem e
him. If he complies with your instructions, contmu.e this policy fo; ?d{])-l;g a:) e
essary. Once I had to remove a student for an entire quarter, e.m ; 1;6 > 2
that the day I reached the end of my patience and removed hlm- rotr;ll trouble-,
several students stopped by individually tlo thank me for removing the
ing it possible for them to learn.
nwf)eflr c?jr::ﬁ:iltisp a chance that your administrators .(or sadly, youlzi fellox;
teachers) may object to your emergency independent-as§1gnment proceer;l:;;m
that happens, explain (and follow up :ivithda letttei;'l sum:;l::::i Zlc:;lil f:;:;t oy
ack in case somebody decides to file a r T .

:flfz:o;:iiirz;ﬁsted every legal option and the.student still m.ade it Enposs;ball: kf:;
you to teach and other students to learn. Provide dat‘es z.m(.i times w en1 yo asked
administrators for support or assistance, copies of disciplinary {eferra. ;,1 m;r e
from any conferences, and dates and times of phone calls or meetings with p .

IF YOU MUST HAVE DETENTION, MAKE IT WORTHWHILE

Some schools insist on having a detention center, :’md many s.chools reqllnrfi j;a(;
teachers take turns supervising detention. If that’s the case in youzI sfc; 00 ane
you can’t convince your administrators or fellow teachers to tr).r a 11 eric:(r)lrci ::
proach, then do your best to make detention us.ef'uy Instead of sufnp y e:n artf
a no-talking rule or overseeing time-wasting ac.tmtles, find some mtereis 1 mg o
cles—interesting to young people, not necessarily t.o adults. For examp-e,. fz; -
dents have responded enthusiastically to critical reviews of popullar m;w:ts,su‘:h ,
articles about sports stars or musicians; essays aboujc controversial su' C]le s wch o
UFQs, tattoos, and body piercing; pop psychology quizzes; self-hel;; ;ajhtl es 0;1 hand
writing analysis, dating success, anger management, Wfiys to stop bullies, afrllﬂl » Ht-.
Don’t make your reading assignments mandatory if YOI:I ha.ve a roo.m ot
tle rebels. Just pass out the papers and say, “Here’s somethlr.lg mtc?restmlg W: coud
read.” Then give them a few minutes to look it over. Read a little bit out 0:1 ;ead ¢
students will follow along, If anybody seems interested, ask for w.voh.m:::ler:t ;)dents.to
nobody volunteers, read the entire article alm%d yourself, Eflcourafge Z s o
discuss the article, but if they prefer to remain mute, don’t take 121 per ) uy(.iems
tention rooms may have some nasty bullies among the crowd, an many s
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